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How to use these notes

Read each dialogue aloud, exchange roles, then repeat it without the script. Keep the purpose of
each turn while changing the details. Use the challenge to practise responding spontaneously.
Sample personal answers should be adapted truthfully to the student’s experience.

These fictional scenarios illustrate possible conversations. They do not describe confirmed
procedures, course content, assessment rules or facilities at a particular university. Ask the
institution for its actual arrangements. This pack teaches English communication rather than
medical practice.

Use Professor or Dr with a surname only when the title is known. Follow the lecturer’s stated
preference. Aim for clear, courteous English and specific questions; an uncertain answer should
sound appropriately uncertain.
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Part 1 Orientation and meeting people

1 Checking in on orientation day
Situation: The student arrives at a welcome desk.

Student: Good morning. I'm here for the first-year orientation. Could you tell me where | should
check in?

Coordinator: Of course. Could | have your name, please?
Student: Andreas Papadopoulos. I've brought my confirmation email. Would you like to see it?
Coordinator: Yes, please. Have you completed your registration?

Student: I've submitted the documents requested so far, but I'd like to confirm whether
anything is still outstanding.

Coordinator: The student office can check that for you. For now, please join the welcome
session.

Student: Thank you. Is there a programme for the day?

Coordinator: Here is the provisional schedule. Some room details may change.
Student: Understood. Where should we check for updates?

Coordinator: Use the official information channel mentioned at the welcome session.

Student: I'll make a note of that. Is there anything we need to have ready before the session
begins?

Coordinator: Just keep your registration details available in case you are asked for them.

Language focus: outstanding = ekkpeung; provisional schedule = poowpvo npoypappua; check
in = SNAWvwW ™V aPLEn pou
Speaking challenge: You cannot locate your confirmation email. Explain this and ask what

alternative identification is acceptable.

2 Introducing yourself to the orientation group
Situation: A facilitator invites brief introductions.

Facilitator: Would you like to introduce yourself to the group?

Student: Certainly. I'm Andreas, and I've recently moved here from Greece to begin my medical
studies.

Facilitator: What are you most looking forward to?

Student: Building a strong foundation in the subject and getting to know the people I'll be
studying alongside.

Facilitator: Have you lived abroad before?

Student: This is my first experience of living abroad independently, so there’s quite a lot to
adjust to.

Facilitator: What do you think will be your biggest challenge?

Student: Probably balancing the workload with settling into a new environment. I’'m hoping a
consistent routine will help.
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Facilitator: What would help you feel more settled?

Student: Knowing where to find reliable information and having a few people | can turn to when
I’'m unsure.

Facilitator: Is there anything you would like to ask today?

Student: Yes. Who should we contact if we're unsure whether a question belongs with the
student office or a particular department?

Language focus: alongside = padi ue; adjust to = mpooapuolopat og; turn to someone =
areubuvopal o€ Kartolov

Speaking challenge: Give a 45-second introduction without claiming experience you do not have.

3 Explaining why you chose medicine
Situation: A tutor asks about motivation during a welcome discussion.

Tutor: What drew you to medicine?

Student: I'm interested in how the human body works and in a career where scientific
knowledge can help people in a practical way.

Tutor: Was there a particular experience that influenced you?

Student: There isn’t one single event I'd point to. My interest developed gradually as | learnt
more about the subject.

Tutor: What do you think makes a good medical student?
Student: Curiosity, consistency and a willingness to recognise what you don’t yet understand.
Tutor: Do you think scientific ability is enough?

Student: It's essential, but | think communication and responsibility matter as well. Knowledge
needs to be used carefully.

Tutor: What would you like to develop personally?
Student: I'd like to become more confident explaining my reasoning and asking useful questions.
Tutor: Do you have a speciality in mind?

Student: | have some interests, but I'd prefer to keep an open mind until | understand the
different fields better.

Language focus: What drew you to = Tt o nmpogélkuae ag; willingness = mpoBuia; keep an
open mind = KpATW AVOLXTO LUAAO
Speaking challenge: The tutor asks whether your expectations are realistic. Give a balanced

answer.

4 Asking questions during the welcome session
Situation: Students are invited to ask about support.

Student: Could | ask how first-year students are expected to keep track of official
announcements?

Coordinator: We will explain the main communication channels today.

Student: Thank you. If information in two places seems inconsistent, which source should we
check first?
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Coordinator: Contact the relevant office rather than relying on an informal message.

Student: That's helpful. Is there a named contact for first-year questions?
Coordinator: Please check the contact list provided by the programme.

Student: And if a student is struggling to settle in, where can they ask about support?
Coordinator: The student office can direct them to the support available.

Student: Would it be appropriate to ask about academic support there too?
Coordinator: Yes. They can tell you which department or service to approach.

Student: One final question: where can we find the written rules about attendance and
assessment?

Coordinator: Ask for the current course and programme documents. Read those carefully.

Language focus: keep track of = mapakolouBw cuomuatika; relevant office = apuddlo ypapeio;
written rules = yparttoi kavoviauol

Speaking challenge: Choose your two most urgent questions and ask them concisely.

5 Talking to a student mentor
Situation: A more experienced student offers informal advice.

Mentor: How are you finding your first day?

Student: It’s been encouraging, although there’s a lot of information to take in.

Mentor: Have you found your way around yet?

Student: Only partly. | can find the main entrance, but I'm still getting my bearings.

Mentor: Would you like me to show you a few places after the session?

Student: That would be very helpful. I'd especially like to locate the student office and library.
Mentor: Do you have any questions about studying here?

Student: What helped you manage the workload when you first started?

Mentor: Reviewing material regularly helped me. But you'll need to find a routine that works for
you.

Student: That makes sense. How did you decide which resources to prioritise?
Mentor: | started with the resources recommended for each course.

Student: I'll do that too, and check with the lecturer if I'm unsure. Thank you for sharing your
experience.

Language focus: get my bearings = mpogavatoAiopat; prioritise = divw npotepalotnta; take in =
APOHOLWVW

Speaking challenge: Ask for advice without treating one student’s experience as an official rule.
6 Meeting a classmate before the first lecture

Situation: The student sits beside another newcomer.

Student: Hi, is this seat taken?

Classmate: No, please go ahead.
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Student: Thanks. I'm Andreas, by the way. Are you starting medicine too?

Classmate: Yes. I'm Maya. When did you arrive?

Student: A few days ago. I'm still finding my feet. How about you?

Classmate: Last week. I've mostly been sorting out practical things.

Student: Same here. Have you managed to explore much of the city?

Classmate: A little. I'm still learning how to get around.

Student: Do you know anyone on the course yet?

Classmate: Just a couple of people from orientation.

Student: It would be good to get to know everyone. Are you getting coffee after the lecture?
Classmate: Yes, a few of us are going. You're welcome to join us.

Language focus: find my feet = npooapudlopat; sort out = Taktonoww; get around =
UETAKIVOU AL

Speaking challenge: Continue the conversation by asking about interests outside medicine.

7 Joining a group after orientation
Situation: A small group is discussing the welcome session.

Student: Hi, mind if | join you? | think we were in the same orientation group.
Classmate: Of course. You're Andreas, aren’t you?

Student: That's right. I'm still learning names, so you may have to remind me of yours.
Classmate: I'm Adam. We were just comparing our notes.

Student: Good idea. | noted the main points, but | may have missed a few details.
Classmate: We weren't sure where to find the final timetable.

Student: Neither was I. Shall we check the official information together?

Classmate: Yes. Have you accessed the student platform yet?

Student: Not successfully. I'd appreciate seeing where the instructions are.
Classmate: Let’s look at the welcome email first.

Student: Thanks. And if it’s still unclear, we can ask the student office rather than guess.
Classmate: Agreed. Would you like to join us for lunch afterwards?

Language focus: compare notes = oUYKpivw ONUEIWOELG; Miss a detail = xavw pia Aermtopépela;
rather than guess = avti va pavretoupe

Speaking challenge: The group quotes an unverified attendance rule. Suggest checking it
politely.

Part 2 First lectures and academic participation

8 Answering first lecture introduction questions
Situation: A lecturer learns about students’ backgrounds.

Lecturer: Could you tell us a little about your academic background?
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Student: | completed secondary school in Greece, where | studied biology and chemistry among
other subjects.

Lecturer: Which subject did you enjoy most?

Student: Biology interested me particularly because | liked understanding how different
processes connect.

Lecturer: Have you studied this topic before?

Student: I've encountered some of the basic ideas, but | wouldn’t claim to know the topic in
depth.

Lecturer: How confident are you studying in English?
Student: | can follow general explanations, but I'm still developing my academic vocabulary.
Lecturer: What will you do when a term is unfamiliar?

Student: I'll note it down, check the course resources and ask for clarification if its meaning is
still unclear.

Lecturer: What do you hope to gain from this course?

Student: A clear foundation that | can build on, rather than a collection of facts | can only
repeat.

Lecturer: That is a useful aim. Please ask questions when you need to.

Language focus: encounter = guvavtw; in depth = o€ BaBog; build on = Bacilopal oe kat
g€elioow

Speaking challenge: The lecturer asks for an example of a topic you enjoyed. Give a truthful

answer.

9 Understanding how a course works
Situation: The student asks about organisation after the lecture.

Student: Excuse me, do you have a moment to clarify how we should prepare for this course?
Lecturer: Yes. What would you like to know?

Student: Would you advise us to preview the topic before the lecture?

Lecturer: A brief preview may help you recognise the main concepts.

Student: Should we then use the lecture notes as our main revision resource?

Lecturer: Use them alongside the required resources listed in the course outline.

Student: Thank you. How should we distinguish essential material from additional reading?
Lecturer: Start with the stated learning objectives and the required reading.

Student: And where can we find the assessment criteria?

Lecturer: Check the current course documentation.

Student: I'll read that first. If | still have questions, when would be a suitable time to ask?
Lecturer: Use the contact arrangements given for this course.

Language focus: learning objectives = pabnaotlakoi atoxot; assessment criteria = kpimpla

alohoynong; required reading = UTTOXPEWTIKY) LEAETN
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Speaking challenge: Ask whether a resource is required, recommended or optional.

10 Checking an unfamiliar academic term
Situation: The lecturer introduces a word the student does not recognise.

Student: Excuse me, could you explain what you mean by prerequisite in this context?
Lecturer: It means something you need to have completed or understood before moving on.

Student: Thank you. Are you referring to previous knowledge or to a formal course
requirement?

Lecturer: Here I'm referring to the knowledge needed to understand the next topic.

Student: | see. So we should review the earlier material first?

Lecturer: Yes, especially the concepts | listed.

Student: Could you point us to the relevant section of the reading?

Lecturer: Use the section identified in the course materials.

Student: Thank you. | heard the word clearly, but | wasn’t familiar with how it was being used.
Lecturer: That's fine. It’s useful to clarify those distinctions.

Student: I'll add it to my vocabulary notes with this meaning.

Lecturer: Good. Try using it in a sentence to check your understanding.

Language focus: prerequisite = mpoartattoupevo; formal requirement = erionun anaimon;
relevant section = gxetikn evomrta

Speaking challenge: Ask about the meaning of formative assessment without assuming its local
implementation.

11 Asking for a slower explanation
Situation: The student loses the thread of a lecture.

Student: Excuse me, could you repeat the last step a little more slowly?
Lecturer: Certainly. Which part would you like me to go over?

Student: The point where you moved from the first process to the second. | couldn’t follow the
connection.

Lecturer: Let’s take those stages separately.

Student: Thank you. | understand the first stage. What causes the next stage to begin?
Lecturer: Look at the condition described on the slide.

Student: So the next stage depends on that condition being met?

Lecturer: In this example, yes.

Student: That helps. May | check one more point?

Lecturer: Go ahead.

Student: Does that explanation apply only to this example, or should we treat it as a general
principle?

Lecturer: We need to distinguish the example from the broader principle. Let’s clarify that.
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Language focus: lose the thread = xavw tov lpuo; go over = emavefetalw; condition being met
= gKIMANPWOM) NpoUo0eoNg

Speaking challenge: Specify the exact point of confusion in one sentence.

12 Checking understanding of structure and function
Situation: The student paraphrases a broad concept.

Lecturer: How would you explain the relationship between structure and function?
Student: My understanding is that the way something is organised helps explain what it can do.
Lecturer: Can you make that more precise?

Student: We should look at particular features of the structure and how they contribute to a
particular function.

Lecturer: Would you say structure is the only thing that matters?
Student: No. | wouldn’t assume that. The surrounding conditions may matter as well.
Lecturer: Why is it useful to study them together?

Student: It can help us understand the reasoning behind a fact rather than memorising it in
isolation.

Lecturer: Could you give a suitable example from today’s material?

Student: I'd like to use the example on the slide, but could | check that I've interpreted it
correctly first?

Lecturer: Certainly. Explain your interpretation.

Student: | think the feature you highlighted supports the function you described. I'm less certain
about the mechanism connecting them.

Language focus: in isolation = pepovwuéva; mechanism = unxaviopog; contribute to =
OUMUBANW o€

Speaking challenge: Replace vague words such as something with the actual topic being taught.

13 Giving a partial answer confidently
Situation: The lecturer asks a question the student cannot fully answer.

Lecturer: What factors might explain the difference between these two examples?

Student: I'm not sure of the complete answer, but | think the conditions in each example may be
relevant.

Lecturer: Which conditions are you referring to?
Student: The ones listed below the diagram. I'm trying to connect them with the outcome.
Lecturer: Can you explain your reasoning?

Student: If the conditions differ, | would expect that difference to be worth examining before
drawing a conclusion.

Lecturer: Are you saying they definitely cause the outcome?
Student: No. I'm suggesting a possible explanation, not a confirmed causal relationship.

Lecturer: What would you need to check?
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Student: Whether the explanation is supported by the evidence and whether other factors
could account for it.

Lecturer: Good. Can anyone develop that answer?
Student: I'd also be interested to hear which part of my reasoning needs adjusting.

Language focus: draw a conclusion = Byalw cuumnépaopua; account for = efnyw; supported by
evidence = TEKUNPLWUEVOG

Speaking challenge: Answer a follow-up without turning a possibility into a certainty.

14 Responding when you do not know
Situation: The lecturer asks the student directly.

Lecturer: Andreas, can you explain this term?

Student: I'm afraid | can’t define it accurately yet.

Lecturer: Have you come across it before?

Student: Yes, in the reading, but | haven't fully understood the distinction it expresses.
Lecturer: What do you understand so far?

Student: | recognise the context in which it appears, but I'd be guessing if | gave a precise
definition.

Lecturer: Could you suggest how to resolve that?

Student: I'd go back to the course definition and compare it with the related term.
Lecturer: Let’s look at them together. What difference do you notice?

Student: The wording suggests a distinction, but could you explain which part is essential?
Lecturer: This is the key part. Make sure you retain it.

Student: Thank you. | can see why my first interpretation was too broad.

Lecturer: Try explaining it again in your own words.

Language focus: define accurately = opilw pe akpifela; distinction = Stakplon; too broad =
UTTEPBOALKA YEVIKOG

Speaking challenge: Admit uncertainty briefly, then state what you can contribute.

15 Correcting an answer after feedback
Situation: The lecturer points out a misunderstanding.

Lecturer: Those two terms are related, but they aren’t interchangeable.

Student: | see. | was using one as though it meant exactly the same as the other.
Lecturer: Can you identify where that affected your answer?

Student: Yes. My explanation of the second example depended on that assumption.
Lecturer: How would you revise it?

Student: | would separate the two concepts before explaining the example.
Lecturer: Would you like to try again?

Student: Yes, please. Let me put it another way.
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Lecturer: That is closer. What still needs to be clarified?

Student: The boundary between the concepts. | think | need a clearer example of each.
Lecturer: Compare the two examples in the notes.

Student: Thank you. I'll revisit those and check that | can explain the difference without relying
on the labels alone.

Language focus: interchangeable = evaAAa&uog; revise an answer = avafewpw andavinon;
assumption = tapadoxn

Speaking challenge: Respond to correction without repeatedly apologising.

16 Interpreting a diagram

Situation: The class discusses a labelled illustration.

Lecturer: What do you notice first about this diagram?

Student: It seems to show a relationship between several labelled parts.

Lecturer: Which feature are you focusing on?

Student: The connection between the two parts highlighted in the centre.

Lecturer: Have you checked the key?

Student: Not fully. | should confirm what the symbols represent before interpreting them.
Lecturer: Exactly. What does the arrow mean here?

Student: Could | check whether it indicates direction, sequence or a relationship of another
kind?

Lecturer: In this figure, it indicates the direction described in the caption.

Student: Thank you. | was initially treating it as a sequence.

Lecturer: Why might that be misleading?

Student: Because | would be adding a meaning that the figure does not actually specify.
Language focus: key = urmtopvnua; caption = Aeavra; misleading = mapamhavnTikog

Speaking challenge: Describe a diagram from the current course using only information actually
shown.

17 Asking about pronunciation and spelling
Situation: A new technical word appears in the lecture.

Student: Could you repeat the technical term you just used, please?
Lecturer: Certainly. It is also written on the slide.

Student: Thank you. Which syllable carries the stress?

Lecturer: Listen to the way | pronounce it.

Student: May | try saying it back to you?

Lecturer: Of course.

Student: I'm also unsure whether I've copied the spelling correctly. Could | compare it with the
slide?
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Lecturer: Yes. Check the full word carefully.

Student: Would you recommend learning the pronunciation alongside the meaning?
Lecturer: That can be helpful when you need to discuss the material aloud.

Student: I'll note the stress and practise using it in context.

Lecturer: Good. Make sure you understand the term as well as pronounce it.

Language focus: syllable = cuA\apn; word stress = Toviopog A€ENG; in context = oe
oupppaldpeva

Speaking challenge: Select three real course terms and practise spelling, stress and meaning
separately.

18 Asking whether lectures may be recorded
Situation: The student checks permission before recording.

Student: May | ask about the rules on recording lectures?
Lecturer: What kind of recording do you mean?

Student: An audio recording for personal revision. | haven’t recorded anything; | wanted to
check first.

Lecturer: Please consult the course policy and the university rules.

Student: Of course. Would your permission alone be sufficient, or are there other
requirements?

Lecturer: You should confirm all applicable requirements before recording.

Student: Understood. If recording isn't permitted, are lecture materials available through the
course platform?

Lecturer: Check which materials have been provided for this course.

Student: Thank you. I'll use those and improve my note-taking.

Lecturer: You can also ask when a particular point needs clarification.

Student: That would help. I'm mainly concerned about missing unfamiliar terms.
Lecturer: Make a note of the point and ask at an appropriate moment.

Language focus: permission = adela; applicable requirements = loxUouoeg analtoelg; note-
taking = mpnon onuelwoswv

Speaking challenge: Ask for an approved alternative without assuming permission to record or
share materials.

Part 3 Seminars practical sessions and study

19 Contributing to a first seminar
Situation: Students discuss how they prepared.

Tutor: What did you take from the reading?

Student: The main point | took was that we need to connect the concepts rather than learn each
one separately.
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Tutor: Which part of the text supports that interpretation?

Student: The section where the author brings the earlier examples together.
Tutor: Can you locate it precisely?

Student: Yes. | marked the paragraph, though I'd like a moment to find it.
Tutor: Did anything remain unclear?

Student: | wasn’t sure whether one example was intended to illustrate the general rule or an
exception.

Tutor: How could we investigate that?
Student: We could compare the wording with the definition given earlier.
Tutor: Would you like to start the discussion?

Student: Certainly. My question is how far we can apply the explanation beyond the example
provided.

Tutor: That gives us a useful starting point.
Student: I'd be interested to hear whether others interpreted it differently.

Language focus: interpretation = epunveia; exception = e€aipeon; locate precisely = evtomni{w pe
akpipela

Speaking challenge: Support your interpretation with a specific passage rather than a general
impression.

20 Disagreeing respectfully in a discussion
Situation: A classmate proposes an interpretation.

Classmate: | think these examples prove the same thing.

Student: | can see why you connect them, although I’'m not sure they support exactly the same
conclusion.

Classmate: What makes you say that?

Student: The second example includes a condition that the first one doesn’t mention.
Classmate: But does that really change anything?

Student: It might. | think we should check before treating the examples as equivalent.
Classmate: So you think my answer is wrong?

Student: I'm questioning that particular step in the reasoning. | agree with your starting point.
Classmate: What would you suggest instead?

Student: We could explain the common feature first, then identify the difference.

Classmate: That sounds reasonable.

Student: Shall we ask the tutor whether that distinction matters here?

Language focus: equivalent = tlcodUvapog; common feature = KoV XapAKTNPLOTIKO; reasoning =
OUA\OYLOTIKT

Speaking challenge: Disagree with an idea while maintaining a cooperative tone.
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21 Listening to practical session instructions
Situation: The student checks instructions before handling materials.

Instructor: Please listen to the instructions before you begin.
Student: Of course. Could | check which part we should do first?
Instructor: Start with the preparation described in the written instructions.

Student: Thank you. Are there any precautions we should confirm before handling the
materials?

Instructor: Yes. Follow the safety instructions for this session and ask if anything is unclear.
Student: I'm not familiar with this equipment. Could you demonstrate the correct use?
Instructor: Wait until | have shown the group.

Student: Certainly. I'll leave it as it is until then.

Instructor: Good. Have you read the instructions?

Student: I've read them, but I'd like to clarify one step before proceeding.

Instructor: Which step?

Student: The point where we move from preparation to the task itself. | don't want to assume
I've understood.

Language focus: precaution = mpo@UAa&n; demonstrate = emidelkviw; proceed = rpoxwpw

Speaking challenge: An instruction is unclear. Ask before acting; do not invent a procedure.

22 Working with a partner in a practical class
Situation: Two students organise their work.

Student: Shall we read through the instructions together before we start?
Partner: Yes. I'd like to make sure we agree on the sequence.

Student: | can read the first section aloud while you check the diagram.
Partner: Good. Then we can exchange roles.

Student: This step is less clear to me. How do you interpret it?

Partner: I'm not certain either. We should ask the instructor.

Student: Agreed. Let’s mark the exact point we need clarified.

Partner: Once that’s clear, how should we record our observations?
Student: Let’s follow the format requested for the session.

Partner: Should we compare our notes at the end?

Student: Yes, while keeping track of what we actually observed.

Partner: That should help us avoid mixing observations with assumptions.

Language focus: observation = mapatnpnon; sequence = akolouBia; exchange roles =
avtaAlaoow poAoug

Speaking challenge: Your partner wants to skip an unclear step. Respond calmly and ask for
guidance.
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23 Organising a study group

Situation: Students agree on a focused study session.
Student: Would you be interested in reviewing today’s material together?
Classmate: Definitely. What did you have in mind?

Student: A short session focused on the concepts we found difficult, rather than trying to cover
everything.

Classmate: That sounds manageable. Shall we compare notes first?
Student: Yes, then we could take turns explaining the main ideas.
Classmate: What if our explanations disagree?

Student: We can check the recommended resources and make a list of questions for the
lecturer.

Classmate: Should we divide up the topics?

Student: Perhaps, as long as we all review the core material ourselves.
Classmate: When are you free?

Student: Tomorrow afternoon, if that works for you.

Classmate: It does. Let’s agree on a time and place after checking our timetables.

Language focus: manageable = Staxeipioipog; take turns = evaAldooopalt; core material =
Baalky) UAN

Speaking challenge: Set a realistic goal for a 40-minute session and explain how you will check
progress.

24 Asking for help in the library
Situation: The student needs a recommended resource.

Student: Good afternoon. I’'m a new medical student. Could you help me find a resource
recommended for my course?

Librarian: Do you have the title and author?
Student: Yes. I've copied them from the reading list, including the edition.
Librarian: That will help us check the catalogue.

Student: Thank you. If this edition isn’t available, should | ask the lecturer before using another
one?

Librarian: That would be sensible if the course specifies a particular edition.

Student: Is there a way to check whether we have legitimate online access?

Librarian: We can show you how to search the available electronic resources.

Student: I'd appreciate that. | haven't used the university library system before.

Librarian: Let’s start with the access instructions.

Student: And where can | find the borrowing rules?

Librarian: We can direct you to the current library guidance.

Language focus: edition = £€kdoan); catalogue = katdloyog; borrowing rules = kavoveg davelopou

All rights reserved — Maria K. Termentzoglou. | 14



THE BRITISH CHERRY e ENGLISH FOR SPECIFIC PURPOSES
Speaking challenge: The book is unavailable. Ask about lawful alternatives and avoid assuming
any particular entitlement.

25 Discussing a manageable study routine
Situation: The student asks a tutor for academic guidance.

Tutor: How are you managing the first week’s work?

Student: I'm keeping up with the classes, but I'm taking longer than expected to review the
material.

Tutor: What seems to take the most time?

Student: Looking up unfamiliar terms. Sometimes | interrupt my reading too often.
Tutor: Have you tried distinguishing essential terms from ones you can return to later?
Student: Not consistently. | think that would help me maintain the overall meaning.
Tutor: What else could you adjust?

Student: | could set a clear goal for each session and check my understanding afterwards.
Tutor: How would you check it?

Student: By explaining a concept aloud and identifying where my explanation becomes vague.
Tutor: That sounds useful. What support do you need?

Student: Guidance on which concepts should take priority this week.

Tutor: Start with the course objectives, then bring any remaining questions to us.

Language focus: keep up with = avtamokpivopat otov pubuo; vague = aca@ng; overall meaning
= GUVOALKO vonua

Speaking challenge: Explain a difficulty and propose one realistic adjustment rather than
promising to study constantly.

Part 4 University problems and asking for support

26 Resolving a timetable conflict
Situation: Two scheduled activities appear to overlap.

Student: Hello. Could you help me clarify a possible timetable conflict?

Administrator: Which activities are involved?

Student: These two sessions appear to overlap. I've brought the details shown on my timetable.
Administrator: Have you checked whether both apply to your group?

Student: That’s what I'm unsure about. | don’t want to assume that | can miss either one.
Administrator: Let’s check your group allocation.

Student: Thank you. If there has been a change, where should | look for the confirmed update?
Administrator: We'll tell you which official source to use.

Student: Should | also contact the course team?

Administrator: Wait until we establish whether there is an actual conflict.
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Student: Understood. Could you confirm which session | should attend once it’s resolved?

Administrator: Yes. Make a note of the confirmed information.

Language focus: overlap = cuprirtw xpovika; group allocation = katavoun o€ opdada; confirmed
update = smBeBalwUEvn EVNUEPWON

Speaking challenge: You have conflicting information from classmates. Present the evidence
without blaming anyone.

27 Explaining a late arrival
Situation: The student speaks to the lecturer at an appropriate moment.

Student: Excuse me. I'm sorry | arrived late today.

Lecturer: What happened?

Student: | went to the wrong room and realised my mistake after the session had started.
Lecturer: Have you checked the location for the next class?

Student: Yes. I've now confirmed it using the official timetable.

Lecturer: Did you miss the opening instructions?

Student: | believe so. Could you tell me where | can find what | missed?
Lecturer: Check the materials provided, and ask a classmate for their notes.
Student: | will. If anything remains unclear, may | ask you afterwards?

Lecturer: Yes, at an appropriate time.

Student: Thank you. I'll make sure | allow more time to find the room next time.
Lecturer: Good. Please also check any applicable attendance procedures.

Language focus: opening instructions = apytkeg odnyieg; allow more time = poBAENTW
TIEPLOCOTEPO XPOVO

Speaking challenge: Explain a genuine problem briefly and take responsibility for the next step.

28 Asking about an absence
Situation: The student asks in advance about a possible missed class.

Student: | may be unable to attend a scheduled session. Could you tell me the correct
procedure?

Course administrator: Have you checked the attendance policy?

Student: I've read it, but I’'m unsure which requirement applies to my situation.

Course administrator: What would you like clarified?

Student: Who | should notify and whether any documentation is required.

Course administrator: That depends on the applicable procedure. We can direct you to it.
Student: Thank you. Is there a formal way to ask about catching up on missed work?
Course administrator: Ask the course team about the arrangements for that session.
Student: | understand that | shouldn’t assume an absence is approved.

Course administrator: Correct. Follow the stated process.
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Student: I'll do that. Could you confirm the appropriate contact details?

Course administrator: Yes. Use the official contact listed for the course.

Language focus: notify = evnuepwvw; documentation = Sikatoloyntikd; catch up = avarmnpwvw
ooa €xaoa

Speaking challenge: Ask without demanding an exemption or promising documents you do not
have.

29 Reporting a platform access problem
Situation: The student cannot open course materials.

Student: Hello. I'm having trouble accessing the course materials. Could you help me work out
where to report it?

Support staff: What happens when you try to open them?
Student: | can sign in, but this particular course page does not appear.
Support staff: Have you checked that your enrolment details are correct?

Student: I've checked the details | can see, but I'm not sure whether the course link has been
activated for my account.

Support staff: Do you have the exact course name?

Student: Yes. | can provide that and describe the error message.

Support staff: Please send the information through the approved support channel.
Student: Certainly. Should | include a screenshot with personal details removed?
Support staff: Follow the support instructions and avoid sharing passwords.

Student: Understood. Is there an official alternative for accessing the reading while this is being
resolved?

Support staff: Ask the course team what they can provide.
Language focus: enrolment = eyypaen; access = npocfaon; being resolved = uno emiluon
Speaking challenge: Describe what works, what fails and the exact message without sharing

credentials.

30 Attending office hours

Situation: The student brings two focused academic questions.

Lecturer: What would you like to discuss?

Student: Thank you for seeing me. I've brought two specific questions from the reading.
Lecturer: Let’s start with the first.

Student: | can explain the definition, but | struggle to apply it to this example.

Lecturer: What have you tried so far?

Student: | compared the example with the features in the definition. This feature seems to fit,
but the next one is unclear.

Lecturer: Show me where you got stuck.
Student: Here. I'm unsure whether this detail changes the interpretation.
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Lecturer: That is the point you need to examine more closely.

Student: | see. Could | try explaining it again to check my understanding?
Lecturer: Yes. Then we can address your second question.
Student: Thank you. I'll keep it brief so we have time for both.

Language focus: apply a definition = e@appolw evav oplopo; get stuck = SuokoAeUopal va
npoxwpnow; address a question = efetalw epwtnua

Speaking challenge: Arrive with evidence of preparation and ask two precise questions.

31 Asking for support while settling in
Situation: The student approaches a suitable university contact.

Adviser: How can | help you today?

Student: I'm finding the transition more difficult than | expected, and I'd like to ask what
support is available.

Adviser: Is the difficulty mainly academic or practical?

Student: A combination. I'm still adjusting to the workload and to living away from home.
Adviser: Have you been able to build a routine?

Student: Partly. Attending classes helps, but | haven’t yet found a reliable study pattern.
Adviser: What would be most useful right now?

Student: Knowing which person or service can help me with academic planning, and where | can
ask about settling in.

Adviser: We can explain the available options.

Student: Thank you. I'd prefer to deal with the difficulties early rather than let them build up.
Adviser: That is a useful starting point.

Student: Could we agree on one practical next step | can take this week?

Language focus: transition = petapaon; build up = cucowpeLouat; available options =
SlaB<alpueg eTAOYEG

Speaking challenge: Ask for a specific type of help while deciding how much personal
information you wish to share.

Part 5 Questions and polished answer banks

Questions a professor may ask during the first days

What are your expectations of this course?
I'd like to develop a clear understanding of the fundamentals and learn how to use them when
approaching unfamiliar examples.

What do you already know about this topic?
I'm familiar with some basic concepts, but I'd benefit from reviewing them before moving into
greater detail.
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How do you usually study?

| start by identifying the main ideas, then test my understanding by explaining them aloud. I'm
still adapting that approach to university study.

What do you do when you do not understand something?
| try to locate the exact point of difficulty, review the relevant material and ask a specific
question if it remains unclear.

Can you summarise the main point?
The main point, as | understand it, is... The part | would still like to clarify is...

Why do you think that?
I’'m basing my answer on... However, | would need to check... before treating it as certain.

Can you distinguish these two concepts?
| understand the difference in general terms, but I'm not yet confident that | can define it
precisely.

What evidence supports your answer?
The section we discussed appears to support that interpretation. May | refer to the wording
before | explain further?

What is your biggest concern?
Keeping pace with the workload while learning unfamiliar terminology. I’'m working on a routine
that allows regular review.

What do you hope to contribute to the group?
Careful preparation, a willingness to discuss ideas and an openness to feedback.

Have you done the reading?
I've read the assigned section and made notes. There are two points I'd like to clarify.

What if you have not completed the reading?
| haven’t completed it yet. | understand that affects my preparation, and I'll finish it before the
next session.

Can you explain that in simpler terms?
Yes. Let me start with the main idea and then add the detail.

What questions do you have?
Could you clarify how this example connects with the learning objective we began with?

How will you know you understand it?
I should be able to explain it accurately, apply it to a suitable example and recognise the limits of
my explanation.

Orientation questions the student may be asked

Have you completed registration?
I've completed the steps communicated to me so far. Could we check whether anything remains
outstanding?
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Have you received your timetable?
| have a timetable, but I'd like to confirm that it is the current version and applies to my group.

Can you access your university account?
| can sign in, although I still need to check access to the individual course pages.

Have you found accommodation?
Yes, I've arranged accommodation and I’'m settling in. / I’'m still finalising it and would appreciate
guidance on where to seek information.

Is there anything you need help with?
Yes. My immediate priority is understanding where to find reliable course information.

Do you have any accessibility or support requirements you wish to discuss?
I'd prefer to discuss that privately with the appropriate contact. Could you tell me whom to
approach?

Have you met your classmates?
I've met a few people today, and I'm looking forward to getting to know the group better.

What would you like to know about university life?
I'd like to understand how students usually organise their study time and which official support
services we can approach.

Questions the student can ask at orientation

*  Where can | find the current timetable and my group allocation?

¢ Which channel is used for urgent room or timetable changes?

e Who can confirm that my registration is complete?

*  Where are attendance requirements and assessment rules published?

¢ Which documents explain the learning objectives for each course?

¢ How do we access the required reading and online course materials?

¢ Who should we contact about account or platform access problems?

*  How are laboratory or practical session instructions communicated?

e What should we do if we cannot attend a scheduled session?

e How can we arrange a meeting with a lecturer or academic adviser?

¢ Where can international students ask for practical guidance?

¢ |sthere a student mentor scheme or another way to meet more experienced students?

¢ What academic language support is available, if any?

¢  Where can we learn about student societies and university activities?

*  Who can explain the arrangements for learning Bulgarian relevant to our programme, if
applicable?

e Where can we ask privately about accessibility or other support needs?

* Are photographs, recordings or redistribution of teaching materials subject to specific rules?

e |f I am unsure whom to contact, where should | start?

Questions to ask yourself after orientation

* Do | know where and when my next class takes place?
¢ Have | checked that the timetable applies to my group?
e Canlaccess the official information channels?
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* Do | know which administrative steps remain incomplete?

¢ Have | recorded the correct contact for academic and practical questions?
*  Which information is confirmed, and which have | only heard informally?
e What are my three most urgent questions?

e Have | introduced myself to at least one classmate?

¢ What can | prepare tonight without trying to do everything at once?

¢ What support would help me, and who can | approach?

Part 6 Essential English with Greek equivalents
Could I check my understanding? — Mropw va eniBefalwow OTL £xw KATAAAPBEL CWOTA;

Could you clarify what is expected of us? — Mmnopeite va SLeUKPLVIOETE TL AVAUEVETAL ATt
EUAG;

I can follow the main idea. — Mrmopw va napakolouBnow ™ Baactkn &Ea.

I am less certain about the next step. — Eipat Atyotepo BEBalog yla To €mOpEVO Brua.
I may be overlooking something. — lowg pou dlagpevyel Kartt.

Could you give us a starting point? — Mrmnopeite va pag dwoete €va onueio ekkivnong;
Let me put that another way. — Ag to Slatunwow SLa@opeTIKA.

I see where | went wrong. — KataAaBaivw mou ékava Adbog.

What should we prioritise? — 3¢ Tt Tp£mel va SWOOUUE MTPOTEPALOTNTA,

Is that required or recommended? — Eival unoxpewTiko 1) cuvioTdral;

Who would be the best person to ask? — lNMolog 6a vtav o KAataAAANA0Og AvBPWITOG Va pWTNoW;
I would appreciate some guidance. — Oa sktipovoa kamota kabodrynon.

I am still getting used to the pace. — Akoun ouvnBilw Tov pubuo.

Shall we compare notes? — Na oUYKPIVOULLE TIG ONUELWOELG HAG;

I would be happy to join you. — Oa xapw va £pBw padli oag.

Could we confirm that officially? — MmopoUpe va to emiBeBatwooupe enionua;
office hours — wpeg cuvepyaoiag pe Siddokovta

course outline — mepiypappa padnparog

undergraduate student — mporttuyLaKOg ol

lecture — &iaheln

seminar — ogLVApLO

practical session — TPAKTIKO 1) EpyaoTnPLaKO Habnua

deadline — npoBeaouia

feedback — avatpopoddmon

assessment — a&lohoynon

learning outcomes — pabnolakd anoteAéopata

student administration office — ypageio S1olkntikng eEunmpEmong goltnTwyv
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academic adviser — akadnuaikog cUUPoulog

supporting evidence — UNTOGTMPLIKTIKA OTOLXEIQ

attendance requirement — amaimon napakolouBnong

Part 7 Consolidation and fluency practice

Greek to English translation

e Aev £Xw KataldBel av autn N avakoivwaon agpopda ) SiKY uag opada.

®*  Qa WTopoUOoaTE Va oU SeIEETe TTOL0 ONUELO TOU CUAAOYLOHOU Hou Xpetadetal S1opdwoaon);
e 'Exw dlaBacel To Keipevo, alld SuokoleUopal va cuvdeow ta dUo mapadeiypata.

¢ [lpoTtoU TPOXWPTICOULE, aG EMBERALWTOULE TIG 0dNYieg pe Tov SidAaokovTa.

e Aev BanBeha va dwow Evav oplopo av dev sipat BERatog otL eival akpipng.

*  YIIAPXEL KATTOLOG APUOSLOG UE TOV OTTOI0 WITOPW VA cUINT oW SLWTIKA,;

¢ [owa and autd ta Bondnuata sival armapaitnTa ya Ty TPoETOoLUATia LA,

¢ Avdla&e n aiBouoa, oL Ba Bpw TV emBePalwpévn MAnpopopia;

*  MropoULE VO OPICOUUE EVAV CUYKEKPLUEVO OTOXO YLa TN MEAETN HaG aUPLo;

e Ymv apxn voula otlL ol Opol gixav my idla onuacia, alld twpa BAEnw ™ Slapopd.

Suggested translation answers

¢ |I'm not sure whether this announcement applies to our group.

¢  Could you show me which part of my reasoning needs correcting?

e [|'veread the text, but I'm struggling to connect the two examples.

e Before we proceed, let’s confirm the instructions with the lecturer.

¢ | wouldn't want to give a definition unless | was sure it was accurate.
* |sthere an appropriate contact | could speak to privately?

*  Which of these resources are essential for our preparation?

e If the room has changed, where can | find the confirmed information?
e  Could we set a specific goal for our study session tomorrow?

e At first | thought the terms meant the same thing, but now | can see the difference.

Unscripted role play tasks

e Orientation: introduce yourself, answer two unexpected questions and ask about one
unresolved practical issue.

e |Lecture: explain what you understand, identify one unclear connection and ask for an
example.

e Seminar: offer an interpretation, support it with the supplied text and respond to
disagreement.

e  Practical session: identify an ambiguous instruction and ask for clarification before acting.

e Office hours: explain what you have already tried, present two precise questions and
summarise the guidance.

e Peer conversation: join a group, ask two follow-up questions and arrange a study session.

e Administration: describe conflicting information, show the details and ask how to obtain
confirmation.

* End of first week: give a one-minute account of what has gone well and what you still need
help with.
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Teacher guidance

For each dialogue, begin with a supported reading, then remove every second line, then move
to an unscripted role play. Change one condition at a time: the student has incomplete
information, the lecturer asks for evidence, or a classmate disagrees. Correct recurring errors
after the exchange so that the student can first practise maintaining the interaction.

Assess whether the learner communicates a clear purpose, uses relevant follow-up questions,
distinguishes certainty from uncertainty, repairs misunderstandings and closes the exchange
appropriately. Elegant wording should support these skills. Encourage shorter answers when the
situation calls for them.

Suggested first four lessons: orientation and introductions; lecture questions and clarification;
seminars and practical communication; office hours and university problem solving. Select three
or four dialogues per lesson and revisit them with new prompts.
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Dialogue index
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. Checking in on orientation day

. Introducing yourself to the orientation group
. Explaining why you chose medicine

. Asking questions during the welcome session
. Talking to a student mentor

. Meeting a classmate before the first lecture

. Joining a group after orientation

. Answering first lecture introduction questions
. Understanding how a course works

. Checking an unfamiliar academic term

. Asking for a slower explanation

. Checking understanding of structure and function
. Giving a partial answer confidently

. Responding when you do not know

. Correcting an answer after feedback

. Interpreting a diagram

. Asking about pronunciation and spelling

. Asking whether lectures may be recorded
. Contributing to a first seminar

. Disagreeing respectfully in a discussion

. Listening to practical session instructions
. Working with a partner in a practical class
. Organising a study group

. Asking for help in the library

. Discussing a manageable study routine

. Resolving a timetable conflict

. Explaining a late arrival

. Asking about an absence

. Reporting a platform access problem

. Attending office hours

. Asking for support while settling in

All rights reserved — Maria K. Termentzoglou.

| 24



THE BRITISH CHERRY
ESP SERIES

Your first
- conversations start here. 7

Beginning medical studies abroad brings
new people, new routines and a new academic
language.

. Practise the English you need to introduce

N yourself, join conversations, ask thoughtful
, X questions and take part in university life
o1l i with confidence.

31 extended dialogues
Orientation and first lectures

Seminars and practical classes

Conversations with lecturers and classmates

$:6:6,6,6,;

Greek equivalents and speaking practice
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